








Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



Natasha.Creagh
RSM



 

Independent Auditor’s Report 
 
To the readers of  
Glenfield Primary School’s 
Financial statements 
For the year ended 31 December 2021 

 
The Auditor-General is the auditor of Glenfield Primary School (the School).  The Auditor-General has appointed 
me, Jason Stinchcombe, using the staff and resources of RSM Hayes Audit, to carry out the audit of the 
financial statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of 
financial position as at 31 December 2021, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

 present fairly, in all material respects: 

- its financial position as at 31 December 2021; and 

- its financial performance and cash flows for the year then ended; and 

 comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 26 May 2022.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below.  In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 

 
  



 

Responsibilities of the Board for the financial statements  

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees is responsible 
for such internal control as it determines is necessary to enable it to prepare financial statements that are free 
from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern.  The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention to 
close or merge the School, or there is no realistic alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 
section 87 of the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

 We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern.  If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion.  Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report.  However, future events or conditions may cause the School to cease to continue as a going 
concern. 



 

 We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 We assess the risk of material misstatement arising from the payroll system, which may still contain 
errors.  As a result, we carried out procedures to minimise the risk of material errors arising from the 
system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1: 
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Glenfield Primary School. 

 

 

 
Jason Stinchcombe 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand
 



Ministry of Education | Analysis of Variance Reporting 

Analysis reporting 

Analysis of Variance Reporting 

School Name: Glenfield Primary School Number: 1296 

Strategic Aim: All children are able to access The New Zealand Curriculum and to be achieving at or above the expected level.

Annual Aim: To increase the number of students achieving at or above the expected level for reading.

Target: All students who are below the expected level will make accelerated progress. 
Areas of focus for improvement will be: 
Students who made less than expected progress during 2020.
All students after 1 Year at school who are below the expected level. 
All Maori and Pasifika students who are below the expected level. 
All students who were well below the expected level will make progress and will meet their individual / IEP goals by the end of 2021.

Baseline Data: Our baseline data identified some concerns in the following areas: 

45% of Maori students (9 students) were achieving at below the expected level in reading.

29% of Pasifika students (5 students) were achieving at below the expected level in reading.

52% of students After 1 Year at school (26 students) were achieving at below the expected level in reading. 

30 students were identified as not making expected progress in reading during 2020.
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Actions 
What did we do?

Outcomes  
What happened?

Reasons for the variance  
Why did it happen?

Evaluation  
Where to next?

1. We were concerned that there 
were a group of 30 students 
who were below or well below 
who we identified as having 
made less than expected 
progress in 2020. From this 
group teachers were asked to 
select 2 – 3 students from 
their class and to conduct an 
inquiry into what the barriers 
were and what changes in 
practice needed to be made to 
accelerate their progress. 
Teachers were required 
whenever possible to select a 
focus Maori and Pasifika child.

2. We were also concerned that 
a large number of our Year 6 
students were easily 
disengaged and were not 
making adequate progress. 
This cohort of students have 
been of concern since the 
beginning of their schooling.

3. Leaders regularly tracked the 
progress of these children. 

4. The progress of these 
students was also discussed 
with teachers at post 
observation professional 
growth cycle coaching 
sessions.

5. The reading progressions 
were used to analyse data in 
order to identify individual 
student needs and inform 
teaching practice.

At the end of 2021, 30% of Maori 
students (9 children) were achieving 
at the expected level in reading. 
33.3% were below the expected level 
(10 children) and 36.7% (11 children) 
were well below. There are 9 Maori 
students with comparative reading 
data from 2020 to 2021. 2 of these 
Maori students made accelerated 
progress. 2 Maori students achieved 
at their expected level, 3 students 
were achieving below the expected 
level and 4 students were well below. 
The lack of progress of the Maori 
students is a concern. 

At the end of 2021, 46.7% of Pasifika 
students (7 children) were achieving 
at the expected level in reading. 
46.7% were below the expected level 
(7 children) and one student was well 
below. There were 4 Pasifika students 
with comparative data between 2020 
and 2021 who were achieving below 
the expected level. One student made 
accelerated progress and 3 students 
less than expected progress. The 
progress and achievement of Pasifika 
students is of concern.  

There were 17 students with 
comparative data who did not achieve 
at the expected level after one Year at 
school. These children were tracked 
throughout 2021. At the end of 2021, 
47% of these students (8 children) 
were achieving at the expected level 

Lockdowns and the lack of 
engagement with distance learning 
has impacted on achievement of 
Maori students. This lack of 
engagement has affected their 
academic progress.  

Cultural responsive pedagogy has 
resulted in strengthening relationships 
with whanau. Parents of target 
students were contacted on a regular 
basis, in person and via class dojo, 
which enabled them to become more 
involved in the child’s learning. 

Parents were involved in the writing 
and reviewing of IEP’s, whenever 
possible. 

Gap analysis is done for all target 
students. 

Almost 60% of all students are ELLs. 
PLD was provided through regular 
workshops for teachers to support 
their understanding of the needs of 
their ELL students and to assist with 
planning and teaching. 

2021 was another year of constant 
disruptions due to COVID-19 with 
lockdowns and students adapting to 
distance learning. Data collected 
showed that students who had 
intermittent engagement or did not 
engage at all had lower levels of 
achievement.  

The progress of Maori students is of 
concern. Home school partnerships 
will continue to be strengthened. 
Identity, language and culture will be 
recognised, affirmed and valued in the 
learning (Tapasa, Tataiako, Hikaro 
Schema) and developed through 
culturally responsive pedagogy.  

Teachers will set goals to continue the 
focus on culturally responsive 
practice. 

Consultation will take place with our 
Maori community. 

The review process of the reading 
progressions has been completed and 
the new progressions will be 
implemented from Term 1 2022. 
These will be used by students to 
target specific learning needs, to 
measure progress and to develop 
student agency. Teachers and 
students will identify next learning 
steps, set goals and monitor rates of 
progress. 

Senior leaders will visit target and 
priority students to monitor their 
progress during 2022. Meetings will 
be held with each teacher on a regular 
basis to discuss student progress. 
Senior Leaders will take direct 
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6. Differentiated professional 
learning development was 
provided in oral language by 
Del Costello (Cognition).

7. A Raising Achievement Plan 
was written and regularly 
reviewed to ensure that goals 
were being met.

8. End of year data was 
analysed to inform planning.

9. IEP’s were written for 
identified priority students and 
a gap analysis was done for 
all other priority and target 
students. Progress against 
goals was monitored. 

10. ESOL lead teachers met 
regularly with groups of 
teachers to specifically plan 
for the needs of ESOL 
students. 

11. Home school partnerships 
were strengthened by the 
regular contact that was being 
made by teachers.

12. New reading resources were 
purchased at all levels to 
increase learner engagement. 

in reading. 29.5% (5 children) were 
achieving below the expected level 
and 23.5% (4 children) were achieving 
well below the expected level.  

There were 30 students with 
comparative data who were tracked 
throughout 2021 as they did not make 
expected progress during 2020. At the 
end of 2021, 70% of these students 
were achieving at the expected level 
in reading. 10% were achieving above 
the expected level, 10% were 
achieving below the expected level 
and 10% were achieving well below 
the expected level.  

responsibility for monitoring a select 
group of students. 

Differentiated PLD will be provided to 
teachers on acceleration and what this 
looks like for each target student. The 
learner tools will support students to 
set goals for improvement. There will 
be regular contact between school 
and home and parents will be 
engaged in their children’s learning. 

Senior leaders will be actively involved 
in classrooms to model, provide 
support and monitor programmes. 
Coaching conversations will take 
place as a result of these visits as part 
of an ongoing professional growth 
cycle.

Gap analysis will be completed by 
teachers using the progressions and 
CAAP to provide long term planning.

There will be a focus on student 
agency and students will develop the 
skills to take responsibility for their 
learning and rates of progress. 

Planning for next year:

 The revised reading progressions will be implemented from Term 1 2022 by all teachers and students. 

 Students will use progressions to inform next learning / goal setting. Student agency will continue to be developed.

 There will be clarity and understanding of the links between reading, writing and student inquiry.

 Targets are collaboratively set, understood and monitored for all students who are below. Priority groups will be formed for Maori, Pasifika, ELLs, those 
students who in Y2 and Y5 who achieved below the expected level in 2021 and GPS priority students.

 Data will be tracked and progress and achievement frequently and regularly monitored, analysed, disaggregated and discussed as part of ‘how effective is 
my teaching’, and also used to inform teaching and learning through gap analysis.

 Teachers will use data and evidence to inform planning for learning.

 Three teachers of NE/Y1 students and one senior leader will undertake the Better Start to Literacy Approach (BSLA) micro-credential through University 
of Canterbury. The BSLA programme will replace the usual phonics/reading programme for those students. 



Ministry of Education | Tātaritanga raraunga Page 4 

Tātaritanga raraunga

 Three Teacher aides will undertake the BSLA Teacher aide micro-credential through University of Canterbury. They will support the class teacher daily to 
deliver the BSLA programme.

 Teachers will plan rich tasks and provide evidence of student progress and achievement.

 Teachers will demonstrate a high awareness of diverse students’ cultures, needs and interests (culturally responsive practice). Tasks will reflect 
knowledge of their learners.

 Teachers will be proficient in the use of ELLP’s, SELLIPS and ELIP to assess and teach ELL students.

 Teachers will be involved in professional learning discussions with their professional learning buddy.

 Ka Hikitia and the Hikaro Schema will be used and the Maori perspective will be included in learning.

 Student and community voice will be collected and considered when making decisions.



School Name: Glenfield Primary School Number: 1296 

Strategic Aim: All children are able to access The New Zealand Curriculum and to be achieving at or above the expected level.

Annual Aim: To increase the number of students achieving at or above the expected level for writing.

Target: All students who are below the expected level will make accelerated progress.

Areas of focus for improvement will be: 

Students who made less than expected progress during 2020. 

Students after Year 1 who are below the expected level. 

All Maori and Pasifika students who are below the expected level. 

All students who were well below the expected level will make progress and will meet their individual / IEP goals by the end of 2021. 

Baseline Data: Our baseline data identified some concerns in the following areas: 
41% of all students were below and 15% of all students were well below in writing. 

54% of students after Year 1 were below in writing. 

56% of Maori students were below and 22% of Maori students were well below in writing. 

50% of Pasifika students were below in writing. 

63 students who were working at below the expected level in 2020 did not make expected or accelerated progress. 



Actions 
What did we do?

Outcomes  
What happened?

Reasons for the variance  
Why did it happen?

Evaluation  
Where to next?

1. We were concerned that there 
were a group of students who 
were below or well below who 
we identified as having made 
less than expected progress 
in 2020. From this group 
teachers were asked to select 
2 – 3 students from their class 
and to conduct an inquiry into 
what the barriers were and 
what changes in practice 
needed to be made to 
accelerate their progress. 
Teachers were required 
whenever possible to select a 
focus Maori and Pasifika 
child.\we were also concerned 
that there were a number of 
students who had not made 
expected progress after their 
first year at school.

2. Leaders regularly tracked the 
progress of these children. 
Visits were made to 
classrooms to discuss goals 
and progress with the 
students. These students 
were also interviewed after 
appraisal observation visits.

3. The progress of these 
students was also discussed 
with teachers at post 
observation coaching 
sessions.

42 students made less than expected 
progress during 2021. Most if these 
children were already either below 
their expected level, or well below. 11 
of these children were engaged in 
online learning during lockdown. 
31 of these children were not involved 
in any online learning during 
lockdown. They effectively missed 5 
months of learning.  

There were 9 Maori students with 
comparative data. 6 made less than 
expected progress, 2 made expected 
progress and 1 made accelerated 
progress. 

There were 2 Pasifika students with 
comparative data. 1 student made 
accelerated progress and 1 student 
made less than expected progress. 
47% of Pasifika students are now at. 

There were 21 students After Year 1 
who had comparative data. 18 of 
these students made less than 
expected progress. 2 students made 
expected progress and 1 student 
made accelerated progress. 

Priority Students:  (Well below) 
A total of 31 writing goals were set. 15 
were met and 16 partially met. 

The writing progressions have 
provided teachers with clarity around 
achievement levels. The progressions 
are in the process of review to simplify 
the indicators to provide better clarity 
for students. 

Parents of target students were 
contacted on a regular basis, either in 
person or via class dojo, which 
enabled them to become more 
involved in the child’s learning. 

Parents were involved in the writing 
and reviewing of IEP’s, whenever 
possible. 

Gap analysis is done for all target 
students. 

More than 60% of all students are 
ELL. Intensive PLD was provided for 
teachers to support their 
understanding of the needs of their 
ELL students and to assist with 
planning and teaching. 

2021 was another year of constant 
disruptions due to COVID-19 lock 
downs. This has had a huge impact 
on student progress, particularly in the 
junior school. Junior children relied 
heavily on parents to assist them with 
online learning, and this assistance 
was not always possible for a variety 

The progress of Maori and Pasifika 
students is of concern. Home school 
partnerships will continue to be 
strengthened. Identity, language and 
culture will be recognised, affirmed 
and valued in the learning (Tapasa, 
Tataiako, Hikairo Schema). 

Teachers will set goals to continue the 
focus on culturally responsive 
practice. 

Consultation will take place with our 
Maori community. 

The progressions will be simplified 
and reviewed to make them more 
child friendly. Child speak 
progressions will continue to be used 
by students to target specific learning 
needs, to measure progress and to 
develop student agency. Teachers 
and students will identify next learning 
steps, set goals and monitor rates of 
progress. 

Senior leaders will continue to visit 
target and priority students and have 
fortnightly meetings specifically to 
monitor their progress during 2022. 
Meetings will be held with each 
teacher on a regular basis to discuss 
student progress. Senior Leaders will 



4. Our school progressions were 
used to analyse data in order 
to identify individual student 
needs and inform teaching 
practice.

5. Differentiated professional 
learning development was 
provided in oral language by 
Del Costello (Cognition). 

6. A Raising Achievement Plan 
was written and regularly 
reviewed to ensure that goals 
were being met.

7. Moderation of writing took 
place as needed.

8. IEP’s were written for 
identified priority students and 
a gap analysis was done for 
all other priority and target 
students. Progress against 
goals was monitored. 

9. ESOL lead teachers met 
regularly with groups of 
teachers to specifically plan 
for the needs of ESOL 
students. PLD in teaching ELL 
students was provided to all 
teachers.

10. Home school partnerships 
were strengthened by the 
regular contact that was being 
made by teachers.

11. Referrals were made to 
outside agencies as required.

of reasons. Many of our well below 
and below children needed to 1:1 
support that would normally be 
available when they were working with 
their teacher in the classroom.  

There was also a language barrier 
with families with English as a second 
language. 

There was good progress made by 
senior children who were motivated 
and proficient with digital learning.

take direct responsibility for monitoring 
a select group of students. 

Differentiated PLD will be provided to 
teachers on acceleration and what this 
looks like for each target student. The 
learner tools will support students to 
set goals for improvement. There will 
be regular contact between school 
and home and parents will be 
engaged in their children’s learning. 

Senior leaders will be actively involved 
in classrooms to model, provide 
support and monitor programmes. 
Coaching conversations will take 
place as a result of these visits.

There will be a rigorous moderation 
process. There will be critical analysis 
of data and rigorous tracking of target 
students.

Gap analysis will be completed by 
teachers using the progressions and 
CAAP to provide long term planning.

Teacher strengths will be recognised 
and utilised. CRT will be used to 
model, coach and observe teacher 
practice.

There will be a focus on student 
agency and students will develop the 
skills to take responsibility for their 
learning and rates of progress. 



Planning for next year:

 The writing progressions will be reviewed. 

 Students will use progressions to inform next learning / goal setting. Student agency will continue to be developed.

 There will be clarity and understanding of the links between reading, writing and student inquiry.

 Targets are collaboratively set, understood and monitored for all students who are below. Priority groups will be formed for Maori, Pasifika, ESOL, those 
students who made less than expected progress in 2021 and GPS priority students.

 Data will be tracked and progress and achievement frequently and regularly monitored, analysed, disaggregated and discussed as part of ‘how effective is 
my teaching’, and also used to inform teaching and learning through gap analysis.

 Teachers will use data and evidence to inform planning for learning.

 Teachers will continue to develop their assessment literacy.

 LI’s and SC will be collaboratively developed.

 Teachers will plan rich tasks and provide evidence of student progress and achievement.

 Teachers will demonstrate a high awareness of diverse students’ cultures, needs and interests (culturally responsive practice). Tasks will reflect 
knowledge of their learners.

 Teachers will be proficient in the use of ELLP’s, SELLIPS and ELIP to assess and teach ELL students.

 There will be ongoing cycles of inquiry to build adaptive expertise - teachers will further develop PCK to engage and accelerate special needs of students.

 Teachers will be involved in professional learning discussions.

 The Hikairo Schema will be used by teachers as a reflection tool on their culturally responsive practice. 

 Student and community voice will be collected and considered when making decisions.
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Analysis reporting

School Name: Glenfield Primary (2021) Maths School Number: 1296 

Strategic Aim: All children are able to access The New Zealand Curriculum as evidenced by achievement in relation to the expected curriculum 
levels for maths.

Annual Aim: To increase the number of students achieving at or above the expected curriculum levels for maths.

Target: All students who are below the expected level will make accelerated progress. 
Areas of focus for improvement will be: 
Students who made less than expected progress during 2020 
All Maori and Pasifika students who are below the expected level will make accelerated progress. 
All students who were well below the expected level will make progress and will meet their individual/IEP goal by the end of 2020.

Baseline Data: Baseline Data: Our baseline data (end of year Overall Teacher Judgements) identified some concerns in the following areas: 

46% of all students were achieving below the expected level. 

38% of Maori students were achieving below the expected level.  

50% of Pasifika students were achieving below the expected level.  
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Actions 
What did we do?

Outcomes  
What happened?

Reasons for the 
variance  
Why did it happen?

Evaluation  
Where to next?

1. End of year data was analysed to 
inform progress and planning for the 
following year. 54 students were 
identified as not having made the 
expected progress. 

2. Students were interviewed after 
appraisal observation visits.

3. The progress of these students was 
also discussed with teachers at post 
observation coaching sessions.

4. Our school progressions were used 
to analyse data in order to identify 
individual student needs and inform 
teaching practice.

5. Effective assessment practice was 
used to analyse data in order to 
identify individual student needs and 
inform teaching practice.  

6. End of year data was analysed to 
inform planning. 

7. End of year meetings were held 
between teachers to discuss data 
and progressions for the following 
year’s classes. 

8. IEP’s were written for all priority 
students who required outside 
agency intervention, and progress 
against goals was monitored. All 
stakeholders were involved in this 
process. Differentiated teaching 
programmes were developed to 
meet specific needs. 

9. Referrals were made to outside 
agencies as required. 

10. Maths progressions were reviewed 
and implemented. 

School wide target students: 
40.7% were well below the expected 
level at the end of 2021; 
40,7% were below the expected level 
at the end of 2021; 
4.8% were at the expected level and 
3.7% were above the expected level. 
1 student did not have comparative 
progress data due to not attending 
school during terms 3 and 4; 
5 students did not make any progress; 
18 students made below expected 
progress; 
7 students made expected progress; 
23 students made accelerated 
progress. 
7 Maori students were below 
expectation in 2020: 
43% (3 students) were well below 
expected level at the end of 2021; 
43% (3 students) were below the 
expected level; 
1 student left the school at the end of 
2020. 
3 students made below expected 
progress; 
2 made expected progress; 
1 student made accelerated progress. 
There is no comparative data for the 
student who left the school. 

Priority Students (Well below 
expectation): 
14 goals were set for priority students: 
43% were met;  
57% were partially met. 

Students are still becoming 
familiar with the 
progressions in order to 
identify and discuss their 
goals.   
Teachers had different 
levels of engagement with 
the revised progressions. 
The maths progressions 
and MPA gave teachers 
clarity around achievement 
levels. Students and 
teachers were able to set 
clear goals using the new 
progressions. 
GAP analysis was done for 
all target students. 
There is a high number of 
ELL students and 
assessments such as JAM 
and GloSS are challenging. 
The frequency and length 
of the lockdowns was a 
huge disruption to teaching 
and learning during 2021. 
There were many students 
who engaged erratically 
with online learning and 
many did not engage at all 
despite teachers providing 
online meetings and 
learning opportunities. 
Online teaching and 
learning was a challenge 
for both students and 
teachers. 

Evidence will be collected in 2022 through 
interviews with teachers and students to 
identify how progressions are being used. 
The maths leader and DP will collect data on 
teachers PLD needs and develop an action 
plan to address these needs. Differentiated 
PLD will then be provided. 
Continual review of the progressions will take 
place to make them more child friendly. Child 
speak progressions will continue to be used 
by students to target specific learning needs, 
to measure progress and to develop student 
agency. Teachers and students will identify 
next learning steps, set goals and monitor 
rates of progress. 
Meetings will be held with each teacher on a 
regular basis to discuss student progress.  
Teachers will embed the learner tools and 
support students to set goals for improvement.
There will be regular contact between school 
and home and parents will be engaged in their 
children’s learning. 
Identity, language and culture will be 
recognised, affirmed and valued in the 
learning. 
Practice analysis conversations will take place 
as a result of PGC observations. 
Assessment procedures will be streamlined 
and the progressions will be used by teachers 
and students to identify next learning steps, 
set goals and monitor rates of progress. 
Progressions and other assessments (JAM, 
MPA and GLoSS) will be used to identify 
strengths and gaps in student knowledge, and 
to identify target and priority students.  
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11. Year 0 -3 students were provided 
with suitable iPad apps to support 
their learning. 

12. Year 3 – 6 students used digital 
technology to evaluate and plan 
their own learning. 

13. Home school partnerships were 
strengthened by the contact that 
was being made by teachers.

Gap analysis will be completed by teachers 
using the above tools. 

Teacher strengths will be recognised and 
utilised. 

There will be a continued focus on student 
agency and students will develop the skills to 
take responsibility for their learning and rates 
of progress. 

Planning for next year:

Strand progression resources will continue to be developed to support teachers in delivering the maths curriculum. 
Massey students will continue to visit senior classes. 
Students will use progressions to inform next learning / goal setting. Student agency will continue to be developed. 
Targets are collaboratively set, understood and monitored for all students who are below. Priority groups will be identified - Maori, Pasifika, ESOL and GPS 
priority students. 
Data will be tracked and progress and achievement frequently and regularly monitored, analysed, disaggregated and discussed as part of’ ‘how effective is my 
teaching’, and also used to inform teaching and learning through gap analysis. 
Teachers will use data and evidence to inform planning for learning. 
Teachers will continue to develop their assessment literacy. 
LI’s and SC will be collaboratively developed. 
Teachers will plan rich tasks to provide evidence of student achievement towards curriculum levels. 
Teachers will demonstrate a high awareness of diverse students’ cultures, needs and interests. Tasks will reflect knowledge of their learners. 
There will be ongoing cycles of inquiry to build adaptive expertise - teachers will further develop PCK to engage and accelerate special needs of students.
Teachers will be involved in professional learning discussions.
Student and community voice will be collected and considered when making decisions.
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